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ABOUT ENABLE

ENABLE is a Europe wide project in the field of school
education of refugee children. Together with about 70 native
Arabic speaking teachers, volunteer trainers and tutors we have
developed a training concept in Germany, Sweden, southern
Italy and Turkey for people working with refugee children.

ENABLE have run four different workshops between 2017
and 2019 all over Europe with Arab teachers and tutors who
work with refugee children. The core of the concept is the
so-called self-regulated learning, which enables the children
to determine and empower themselves in their possibly new
(school) everyday life. At the same time, it is important in our
project to support the mother-tongue tutors or teachers being
often refugees themselves in their professionalization and
participation in immigrant countries. Our training modules
combine different insights from psychology, pedagogy and
cultural studies and gather ideas of tackling discrimination,
exclusion and the effect of trauma and support children to
develop a positive self-concept and become self-organized
learners.

You can try our training model in Arabic and English, either
for yourself as a teacher or use it in your workshops with other
teachers and tutors.

PARTNER CONSORTIUM

Our Erasmus Plus strategic partnership for innovation in school
education gathers a strategic team of different partners:
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The University of Schwéabisch Gmiind is a dynamic university
with an especially long tradition in teacher training, namely
since 1825. For ENABLE, the PH Schwabisch Gmiind combines
two areas of expertise, the Department of Educational
counseling, Psychology and Intervention as well as the
Department of Cultural Studies. The department of Cultural
Studies works on topics of (Arab) migration, integration and
transculturality. The department of “Educational counseling,
Psychology and Intervention” works on the topics of
conversation guidance with parents, conflict resolution

or conflict management, psychosocial development support for
children and adolescents and play therapy.
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The University of Gavle has approximately 16 000 students

and more than 50 study programs and second-cycle programs.
350 courses are offered in the fields of Humanities, Social and
Natural Sciences and Technology. The University of Gavle

was environmentally certified according to ISO 14001. This
certification comprises education and research in collaboration
with the surrounding community. Clearly, we are at the forefront
when it comes to working with sustainable development and
we are immensely proud of this fact!
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The Laboratory Occhiali is a centre of studies regarding

the Islamic Mediterranean Countries, in the Department of
Cultures, Education and Society (DiCES) of the University of
Calabria (UNICAL). It implements researches regarding the
MENA region, Turkey and Balkans and the topic of Islam in
Europe. The Laboratory members are specialized in different
disciplines like Sociology of Islam, Migrations, History of Islamic
Countries, Pedagogy and oriental languages.
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Psychological Counseling and Guidance is an undergraduate
and graduate program within the Department of Educational
Sciences in Mugla Sitki Kogman University Faculty of Education.
The program aims to train psychological counselors to

work at public and private schools, counseling and research
centers, psychological counseling centers in the universities,
psychological counseling, rehabilitation centers in the military
troops, and so on. The main focus of the program is prevention
of mental problems and helping humans grow. The field is
dedicated to working with groups with disadvantages in a
humanistic manner to help them achieve their full potential.

LABK = TRACK
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Back on track e.V. is a charity organization which was founded
by Germans and Syrians living in Berlin in 2016. The aim is

to help Syrian and other Arabic speaking children who were
forced to seek refuge abroad so they can cope with the school
system in their host country. The approach is based on modern
teaching methods composed of applying self-learning material
and building children’s self-confidence by interactive games
and art.




Liloc Ub)q

UgJol alxiol bde A@li o Ayt wiliga Gl ULaod @ipo JIal M1/ (1A Gole Uy
il Jhill &o Uelowy Lire Wl/uao 9 Wiiiuolzo &o

Lol 6 (W) YPULS (o (Wil Lup 6 Gyl uaill Bljgallwade
(Us ) Ygo (09 (ayguull)

Uo Wlitol=ollg Wlipaoll owjai mgado loJlWijgalloda tioarag
Ayl dkl el

du6l8s wlwlya g duyill pde g uuill pde (Lo Wilol duol=ill lilang (LoAil
da=ill JUA (o Anla (ih)ite)l 6acliiey pal uJ] dubjg (o layg i md
Egpitoll elapb 6acliiolelaag W laigoa gy il dsalyl

66 Yy il Wili)g oo lga)ub duyell Ul b hlil (o 6/loleo Vs
Uo U nlaiog Wl ool o WLng (L8 elin g Wl/iao J WliULol= o
18026 Ciya 6ayaa)l puaiold] Ylal ol Joadl Uo lapieq Ulaguullg 1n o9 byguy
o) 1eg Qo) WAl o JKbil peall

o=Jlulibjg Lo A5 UiLeU“Eael” Eguilo (O LAl Lo wella LIl doln]
Jol Lol o (o Wil/iLa)Uitoll Ay (Lo rodsill yarsy

6acluol Auningll 4o ol Guiniyal/ygsliodl old Guw)aill Cljgall Ay
A=l d U b hill Jehll

SV L9 Jga Wilogloll (Lo AJjoll do)so mAihg) ia

OUR WORKSHOPS

Between 2018 and 2019, Enable ran four transnational
workshops all over Europe with Arab teachers and tutors who
work with refugee children.

The four workshops took place in Berlin (Germany), in Calabria
(Italy), in Gavle (Sweden) and in Mugla (Turkey). The workshops
aimed to build a training concept for mother tongue trainers
and teachers.

The modules during the workshops combined different insights
from psychology, pedagogy and cultural studies and were
further developed from workshop to workshop with the help of
the feedback of the participants and project partners.

70 Arab speaking educators took part in the workshops.

They were teachers, (voluntary) tutors, cultural mediators and
students at universities and migrated from Syria, Egypt, Sudan
etc. to their new countries of residence where they supported
children in formal and informal contexts. Moreover, our
ENABLE project partners took part in the workshops to learn
from the experience of educators in different countries.

After the workshops, the participants have implemented the
knowledge to support Arabic speaking children.

Here you can learn more about our four workshops.
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BERLIN
SEP 2018

In Berlin, our European ENABLE team met and trained 12
Syrian tutors from Back on Track e.V. The tutors support
refugee children every weekend in two community centers by
using self-regulated learning material in Arabic. The workshop
dealt with questions such as how to be a supportive tutor,
how to deal with children with traumatic experiences and how
to enable children to develop their own learning strategies,
aspects which turned out to be extremely useful for their
weekly work with children.
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CALABRIA
JUNE 2018

In our second training at the University of Calabria, our
European Enable team worked with 18 cultural mediators and
students from the rural and marginalized South ltalian region.
The tutors migrated to Italy from countries such as Egypt,
Morocco, Tunisia, Libya, Syria and Jordan and now partly work in
national refugee protection centers (SPRAR) supporting children
and unaccompanied minors. The participants mentioned that
the training was a very good aid for their everyday work and we
had a wonderful exchange during this training learning deeply
about the situation on the ground in South Italy.
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GAVLE
SEP 2018

In September 2018 we had our third workshop in Gavle,
Sweden. Our European ENABLE team worked in Gévle with

15 so-called Studiehandledare (student counselors), newly
arrived teachers with Arabic backgrounds that were trained in
a program at the University of Gavle to become assistants in
schools and support refugee children in their mother-tongue.
During our workshop, they shared their experiences with
sometimes traumatized, refugee children. Our training concept
was therefore very useful for them and their work with children.




Mégo MUGLA

A bluab

VO LA G0 Joc .UAyi o Mego disao uo Cuilh dsulyl liloc Gubyg
(o WAy OJ] sV a pala . Mego dsola (o Wye WUa (piic g 5an] &o Légo
oain)uito JUA s boloialygs)juitell yanl. @l 9 Yol Jlognllbjgiu

oAinol G dlelQi wly)aiy o ubl Hw dnla 6)gun) 9 (o)l Aulljg Kb

Jebl &o Jodl ol Ugh)uitell &lnd) .ol g oa A Ulang A5)lile

LIl AL ol Ul JUA (o odioea g (uinll

FEB 2019

The fourth workshop took place in Mugla, Turkey. Our ENABLE
team worked with 21 Arab speaking students from Mugla

Sitki Kocman University. They migrated to Turkey from Syria,
Somalia, Yemen and Irak. They showed great interest in
participating in the workshop, especially in doing interactive
exercises where they could share their views and opinions.

All of our participants are eager to work with refugee children
and support them with self-regulated learning.
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THE 4 BASIC ATTITUDES

A tool for being a supportive teacher
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HELLO & WELCOME

This module is about basic attitudes that can be very important
in order to encourage children’s strategies of self-regulated
learning. Depending on which basic attitude the teacher has,
he/she is either encouraging or holding back the child from
showing initiative of his/her own. As a consequence,, the
teacher is either encouraging or preventing a self-regulated
learning of the child, sometimes without even knowing.

The knowledge of basic attitudes can be very helpful in order
to make communication with children and young persons
easier. They help reflecting your own basic attitude and also
the other person’s basic attitude so that you can change them
or work on them if necessary.

This module is interactive, so that you can do some of the
exercises on your own.

We hope you'll find this module useful

Miller’s Test

Exercise

Please have a sheet of paper with squares (DIN
or Ad). Place it in a portrait position and with a
pen follow the instructions below:

Notes: the reader should start slowly then
increase the speed of his reading as they go.

- at around 3 centimeters from the bottom center of the
page, draw a horizontal line that is around 4 cm long. - from
now on, all the lines that you draw should be of the same
length of 4cm - let's continue. from the right end of the line,
draw a vertical line quards - continue drawing another line,
now going horizontally to the left - and continue with another
line, going vertically downwards. - starting from the upper
left corner of your drawing, draw a horizontal line to the left.
- now, with an internal angle of around 60 degrees draw a
line going to the upper right side. - and now, with an internal
angle of around 60 degrees draw a line going to the lower
right side. - from the upper right side of your drawing, draw
a vertical line upwards - Now draw a horizontal line and let it
touch the tip of the vertical line in the middle - from the right
end of the horizontal line, draw a diagonal line that goes in
the top left direction. continue with another diagonal line
that goes in the bottom left direction. - on the top of your
drawing, draw a horizontal line, let it touch the top tip in
the middle. - From the right end, draw a vertical line up, -
glontinue with a horizontal line to the left - then a vertical line
own.

How did you feel during the exercise?

Now check the solution on page ---
How did you feel when you saw the solution?

Did you manage to draw the figure? If not, who is
responsible? You, the speaker or is the exercise to blame?

Find the solution on page 67
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BASIC ATTITUDES ‘

UNDERSTANDING THE 4
BASIC ATTITUDES

The basic attitude describes the attitude of a person towards
himself/herself and towards other persons.[1] There are four
different basic attitudes which are important in the work

with children and young persons (especially in self-regulated
learning contexts). These four attitudes depend on two
aspects:

* How much value a person gives to himself/herself
* And how much value a person gives to another person (in an
interaction)

A distinction is made between being Okay (which means:
feeling valuable, being able to solve his/her problems and

to act self-responsibly) and being Not Okay (which means
that someone doesn't take responsibility for his/her problem-
solving, is rather passive, kind of needy and unimportant).

The internalized basic attitude shows up especially in stressful
situations and can affect a person’s acting, thinking and
behavior negatively.

Both teachers and children/young persons can have different
attitudes.

With a healthy person, the basic attitude shifts/changes
depending on the situation, but everyone has a kind of favorite
attitude he or she is assuming especially in stressful situations.
The more persisting in a specific basic attitude a person is, the
unhealthier is his/her behavior.

[1] This concept is based on the so-called transactional analysis and is in
this context presented in an abbreviated version. For further reading, we
recommend the relevant literature about transactional analysis.

THE 4 BASIC ATTITUDES

- I'm not OK, you're OK" (-/+)

Operation: Moving Away, Distance
Feeling: Despondency, Grief
Statement: I'm Feeling Lost

People in this position don't assign themselves a high value
and are not self-confident, they don't trust in themselves.

The others are perceived as being competent and powerful.
People in this position stay passive when it comes to learning
processes or problem-solving because they don't believe
they're capable of learning or solving the problem. At the same
time, they literally invite the others to take responsibility for
them and their learning process or problem-solving. As if to
say:” Please help me because | can’t make it without you!” In
order to create self-regulated learning, it is important that the
teacher offers help to the children to help themselves.

What can a teacher do?

Agree with -/+ children or young persons on small,
manageable tasks, which promote their competence and thus
contribute to a better self-concept. Accompany, but do not
take the responsibility for their own learning process.

14
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“I'm OK, you're not OK" (+/-)

Operation: Dispose of it, getrid of it
Feeling: fury, anger, or overprotective superiority
Statement: Let me handle it you can’t do it.

People* in this position have a dominant attitude towards other
persons. There are two different developments of this basic
attitude:

a) Anger: They give other people the fault and attack them

for basically no reason in it. If the teacher feels that he or she

is in this basic attitude he or she should put more trust into

the competences of the learner. Believe that they have to and
will find their own way of learning by using the tool of self-
regulated-learning. The proverb can help: You can lead a horse
to a waterhole, but you can't make it drink!

b) Overprotective behavior towards others: During the learning
process teachers in this attitude often take the responsibility
for success. They devalue the children and young persons. It's
not about making the child to an autonomous learner anymore,
instead they are giving the children so much support that in
the end they (the teachers) are the ones being in the center of
attention. As if to say: “Oh poor you! You can't do it without
me! Show it to me, | will help you!” Self-regulated learning in
this case is blocked because the child or the young person is
not granted any amount of autonomy.

* Very often this is the role of the teacher in the learning
process. That's why we describe this position from the
perspective of the teacher.

What can a teacher do?

Give the +/- learner the responsibility for their learning process
back. Try to avoid hints! It is better to ask questions in order to
activate the learner. Remember that even small steps made by
the learner him or herself is precious for the learning process!

“I'm not OK, you're not OK" (-/-)

Operation: Can't get anywhere, resign (give in)
Feeling: Fear

Statement: There's no point in making an effort
anyway

People in this basic attitude are passive and don't trust in
oneself or others. He or she doesn’t see the point in making
efforts to solve a problem. In contrary, this person sees great
hopelessness in everything and tries to avoid not only conflicts
but also relationships in general.

In our context, this could be for example a person, who is
traumatized by extremely bad experience (see module 2).

This basic attitude is also called the depressive basic attitude.
It is very difficult to stimulate a self-regulated learning of
people who are in this position! But at the same time, the
self-regulated learning can offer a great opportunity because
children and young persons are able to follow their own path
and choose their own learning speed, learning steps and
learning goals and if possible also learning topics on their own.
Thus, moments of success may arise which strengthen the self-
concept of the children and young persons.

What can a teacher do?

Praise the -/- child’s success. In this way, you as a teacher
can emphasize this moment of success which leads again to
another appreciation. As if to say: Catch the pupils being or
doing good/succeeding.
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(+/+) ELDLRS Il (i ol pulaub “I'm OK, you're OK” (+/+)
aa
63170 @ndj LIl Jangl 3gang) LIl eyl Operation: make an effort, get to a point
(ol EAgl iuwluayl . Feeling: Healthy position

el &ral e 130 e JA) syl i Statement: Everything that affects the current situation

UL (Vg e éil ddo oIl sl Jtos o glul noill 130 @09 People in this position regard themselves and other persons
A Le 828 LA (o UL @ 9 L6 &l s Uil ot Lo Jladoll as equally worthful on a general level of being. You trust
w1l il L5l ALl ol 156 sy ALaiioll Ung dloduioll oneself and others to take responsibility for oneself and

) LT o . ) o . problem-solving. This basic attitude is the one which is best for
o psgludl bollllas Jauy Lilinlle ol U lo ABM=l) elirng self-regulated learning and the relation between teacher and

~doluo 2909 JiAGoulaiyiUR0ol o 9.pibliml=il 2l 0o L“'“L‘""' pupil. This attitude is a central requirement for Self-regulated
rod=ill gy Wl Aito) JAVIYI 4816 Wlja ga. ) AUl plolalg olinl g dnn Learning. It can be characterized by a healthy distance and
AuAlal agolga o) abiwl 4y ualall a respectful interest in the other. Having trust in the fact that
the other will follow his/her learning path with an intrinsic
motivation.
Salss Aliwll Sekig lalo What can a teacher do?
) iss6 Lol g B3l xéy Ul rodzall (o) il J26 mlsoll ble puy The teacher does not have to do much. The teacher can

be authentic and empathic, giving unconditional regard,

the communication will be on equal terms. In this way, the
teacher can encourage the self-responsibility of the other and
Compowerment exists.

rodsoll Eauiy daay.aundiggiwell ude Jalio A g hgpiio jue olyial
UA0wl Ughay 9 Aolill aie dugduoll 2g)
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oD JAUA ela) had during the exercise.

Glaglwll O Jeldill @ INTERPLAY OF BASIC
duwLw il ATTITUDES

Exercise This exercise will help you to understand the
effects of the different basic attitudes on
negotiation and problem solving.

Auulw il oyselull 1ilipas ole Guail ae acluy
Wleliil Ung uaglaill ble délingll

G il aad el i ol dalay el You have to have a partner for this exercise.
loSoloial Joliy duitdlioll €910 JiAl Choose a topic in your task area together.
JAw=llgogs.B dpnaih Gdtilig A dunaii A Al loSasldutillgall igisll Act the following combinations of the basic attitudes. One
GG NG ER i person is A and the other one is B. Play each combination (line)
for the 3 minutes.

elilopni ode bl elagly pili Jga Elithnilo (g Jga JA dula aic Take some notes about the effects of your basic attitudes on
JAUiLoll o dueia leg Egagoll ple your behaviour, the topic and the problem solving during the
conversation in the end of every sequence.




BASIC ATTITUDES Awbll el iagl anll

Cala WA (g ialaoll 0ad Jga Clilaal g Jga Write your notes on how your conversation
JAlioJl went and how the problem was addressed
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YOUR BASIC ATTITUDE
TOWARDS YOUR PUPIL

This exercise helps you to reflect on your on basic attitude
related to a pupil you have difficulties with. Afterwards you can
adjust your basic attitude into a plus-plus-position and develop
a new way of dealing with this pupil.

If you have a partner who is doing the module with you, you both
can show the other one the results and discuss them. Sometimes
someone who is not involved in the situation has good ideas of
who to get in a plus-plus-position towards the pupil.

Exercise

Think of a pupil you have difficulties with. You can write his or
her name and cross the faces according to which attitude fits
both of you. You can then answer some questions.

~

1407 Ulg 0gag)l iUl elas elifoy) ddlalioda /wlalllad gai uAgl hoiga Lo
(ela dylisg b .l Gl el (o
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What is my basic attitude towards the pupil? (You can also change the faces and
think which attitude fits. Write it down)

How would | describe this pupil by using the 4 basic attitudes?
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(Waclwiars spaldpayilyiwl dyl gl als LUl sle Waelwi Kl understand the pupil’s behavior, or thing that help you keep calm or any other
strategy that helps you.
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(=l @slgoll xo Vs Elhgl yeiyela possible. That helps you change your behavior even in difficult situations).
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HELLO & WELCOME

This module is mainly on how to deal with children with
traumatic experiences. It gives you a brief overview about how
a trauma occurs and what causes traumas, about different types
of trauma, about the symptoms and about strategies to interact
with pupils who had traumatic experiences.[1]

This module’s aim is to help you to cope with difficult situations
in the self-regulated learning process with your children. It is
good to use the knowledge of module 1, but you can also just
concentrate on this module.

This module is also interactive, so that you can do some of the
exercises on your own.

We hope you'll find this module useful.
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Pincers (Huber 2005)

The metaphor of a pincers (Huber,
2005) helps to understand the basic
process which can lead to a traumatic
experience. The person who is caught
in the pincers has no possibility to
fight against the threat nor the chance
to escape and this causes the trias of
overfloating fear, complete exposure
and powerlessness. This situation can
lead to freeze response; this means
that the person gets into a state in
which the person doesn't feel or think
anymore. Sometimes people feel like
they're looking at themselves from the
outside, like being beside themselves.
The function of the freeze response is
to protect the person from the threat in
order not to feel the pain etc.

Not able to fight against it

No Fight

Not able to escape it

No Flight

Trias

Overfloating Fear
Complete Exposure
Powerlessness

Consequesnces

FREEZE & FRAGMENT
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DEFINITIONS

Trauma:

A trauma is a so-called discrepancy experience,

which means that there is a big difference between
experienced, threatening events outside and the
well-being of a person inside trying to cope with these
situations. People with the experience of trauma feel
hopeless and defenselessly abandoned. The reaction
to this discrepancy is a shock. The self-concept of a
person and their world understanding are then utterly
shaken. Thus, traumatic experiences can severely upset
a person'’s balance - their social, psychological and
physiological balance. The experience of a particular
event then comes to the foreground and overlays all
other experiences - even in the here and now.*

* In accordance with Riedesser 2009, p.84 and van
der Kolk/McFarlane, 1996, p. 27 from the book Beltz,
Adam p.19

Acute Stress Reaction:

The Acute Stress Reaction (acute stress disorder) is
the reaction of a traumatic experience. People who
see a traumatic situation can also show an Acute
Stress Reaction. The symptoms are:

» Disturbance: being confused, feeling upside down
or losing ground

» Physical: strong pain, eventual fainting/coma

» Emotional chaos up to not-feeling-anything

» Flood of images, sounds, smells, tastes and topple
over in not-noticing-anything

» Loss of ability to spatio-temporal classification of the
event, sometimes no-longer-know-anything

» Withdrawal from the environment

« Restlessness, overactivity

Symptoms appear minutes after the event, but
disappear within hours or 2-3 days

Type | & Type Il Trauma:

Type | Trauma:

Single-incident trauma, that occurs suddenly and
unexpectedly (either as the person concerned or as a
witness)

» Natural disasters

» Accidents

» Sudden death of a child
«» Terror attack

+ Rape

Type Il Trauma

Long lasting, repeated incidents without the chance of
escaping combined with agony, helplessness, shame
and humiliation.

» War

» Eviction, Torture, Captivity
+ Sudden death of a child

+ Sexual abuse

» Neglect in early childhood
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» Imposive, incriminatory thoughts.

+ Memorisation of the trauma (intrusions and flashbacks).

» Memory blanks (daydreams to partial amnesia).

» Overexcitation symptoms (increased irritability, sleep
disorders, difficulty concentrating).

» Emotional deafness (general withdrawal, loss of interest,
inner indifference).

» Repetition of the traumatic experiences, behavioural
problems, sometimes aggressive behaviour).
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There is a need for trauma-
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sensitive focused pedagogy,
which maintains a conscious
and reflective treatment of
traumatized children and
young adults.

Volkmar Baulig, Férderschulmagazin 5/2003
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INTERVENTIONS &
STRATEGIES

After the overview we give you now some strategies
and interventions for dealing with children with
traumatic experiences.

Secure relationship offers!

Children/ young adults often have the fear of being left/
exploited. Interpersonal conflicts are often difficult to
sustain. “The more sustainable the emotional contact
with educational professionals, the safer/ more
relaxed the child can open up to new experiences.”
(Hisson 2016)

“The child can change his or her traumatic
relationship experiences, if he or she establishes a
trusting dialogical relationship that enables the child
to acquire new and positive developments. (Kihn, M.
2011).

Important: OK-OK-position, protection, empathy,
authenticity, appreciation, continuity, transparency,
clear handling of rules!

Understanding the behaviour as a message
Concept of good reasons: There’s always a good
reason for a certain behaviour!

Appreciation of the experience of the child/ young
adult

Important: Appreciation and empathy- no comforting!

Handling moods - Impulsive behaviour
Children and young adults often change their
emotional states. No coping strategies.
Important: Reassure through OK-OK-position/
empathy and appreciation!

No isolation or punishment!
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Dissociation and daydreams can influence learning

procresses in a negative way!Difficulties to focus, ...

Important:

» No Impatience!

» No Blamel

« Positive learning experience with positive feedback!
Self-regulated learning!

« Clear structure

+ Appreciation of the experience of the child/ young
adult

Dealing with boundary

Increased cross-border behaviour through

traumatization: limits weren’t maintained during

traumatization!

Ped. Professionals reach their limits and feel

powerless! => Danger of hard punishment! => loss of

control, fears and withdrawal for child or young adult.

Important:

» Unconditional appreciation of the person, but not
the behaviour!

« Try to understand the behaviour!

» Point out borders of violation and find alternative
options for actions!

» Offer time outs!

Strengthening self-awareness

Adaptation and subordination as previous

experiences!

Low self-efficacy, low self-understanding and low

self-esteem

Important:

» Find out and minimize negative, limiting messages

« Build up positive messages!

» Unconditional appreciation, empathy and OK-OK-
position

» Enable autonomy in the learning process (Self-
regulated learning) and in everyday life

» Building up self-efficacy —positive self-concept =>
support/promote development of personality.

» After the overview we give you now some strategies
and interventions for dealing with children with
traumatic experiences.

For a deeper understanding, see: Fréhlich-Gildhoff, K., Kerscher-Becker,
J., Husson, D., Steinhauser, H., Fischer, S. (2016): Starkung von Kita-
Teams in der Begegnung mit Kindern und Familien mit Fluchterfahrung.

Core Conditions of Rogers
The three different core conditions of Rogers help you to offer
and establish a good relationship between you and your pupils.

Factors for a successful atmosphere of

Exercise conversation.

Work for yourself (Smin):

« Think about a conversation in which you felt comfortable.

+ Which factors made you feel comfortable during the
conversation?

+ Which factors would a stranger observe/notice?

« Please take some notes for yourself about significant
thoughts.

Work with your partner (5Smin.):
+ Please interact with your partner to find out differences and

similarities.
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What Roger Observed

Most of the time you find out, that respect, trust and realness
of the other person are very important for a good atmosphere.
This is exactly what C. Rogers found out about how to build a
stable relation with the other person. He called it the three corg
variables: Congruence, Unconditional Positive Regard and the
Empathic Response. They are described below.
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1. Congruence, realness, authenticity

I'm real, | am and | act to other persons the way | am and

| don’t hide behind contrived or professional attitudes. |

am less present in a role, for example as a teacher, but as a
"human being”. | don’t use masks of professionals or “white
coats”. Not everything | feel | show, but what | show is true
and is who | am.

2. Unconditional positive regard, acceptance, non-
possessive warmth, respect.

First of all, | accept the other persons as they are, with all
their strengths and weaknesses. I'm facing them, trying to
value them as persons, I'm friendly, benevolent, | say “yes” to
them, because they are here. | do not review their feelings.

3. Empathy, empathic response, responsiveness,
perspective-taking, taking the frame of reference,
slipping into the shoes of the other person, decoding
non-verbal signals, sympathy

| empathize with the other person, trying to empathize with
what she is experiencing emotionally, what the world looks
like in her situation, what has an emotional meaning for

the person right now, how she experiences me, how she
experiences herself. | approve of all their feelings without
evaluation, | also try to sense and understand subliminal
feelings and | mediate that they may be there. | express these
feelings, motives and thoughts in words and express them as
what | understand at the moment of the other person.

Exercise Listen

Work with your partner: about 7min.

+ Find a partner.

+ Think about a problem that is happening in your life (nothing
hard to deal with though).

+ Tell your partner about the problem for one minute.

+ Your partner isn't allowed to say anything yet. But he/she
should show that he/she is listening and using the core
conditions.

« Talk about it. What did you feel as a listener? What did you
feel as a talker?

+ Swap roles and do it again.

Some of our observations

Most of the time you find out, that respect, trust and realness
of the other person are very important for a good atmosphere.
This is exactly what C. Rogers found out about how to build a
stable relation with the other person. He called it the three core
variables: Congruence, Unconditional Positive Regard and the
Empathic Response. They are described below.
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AIDS FOR EMPATHIC
REACTIONS

In addition to the exercise before you are now allowed to

say more. Please use Empathic Reactions (see above) to the
utterings of your partner in order to make him or her felt
understood. Try to read between the lines and speak out what
you understand is the real message of your partner. The aim is
that your partner feels understood and respected.

The following aids help you to form sentences:
Speak short sentences (without subclauses)
Don't try to find reasons for their feelings (You're feeling that,
because....)
Don't use filling words (also, but,...)
Slightly raise your voice in the end of a sentence like a
question.
Don't bring up feelings, motivation, or even a cognition.
For longer statements with multiple feelings/ cognitions refer
to the latter feeling/ cognition (don‘t form the checksum).

Exercise Understanding Empathic reaction

Work with your partner: about 7min

» Find a partner.

» Think about a problem that is happening in your life (nothing
hard to deal with though).

» Tell your partner about the problem for seven minutes.

» Your partner has to show empathic reactions if possible. He
shall try to verbalize the hidden message from you.

« Talk about it together. What did you feel as a listener? What
did you feel as a talker?

» Swap roles and do it again..

What did you feel as a listener?

What did you feel as a talker?
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INTRODUCTION TO THIS
MODULE

Everyone has experiences of being included or excluded by
others. This module explains the concept of inclusion and
exclusion and offers an exercise on how such experiences can
make children feel and how they can affect their identities. You
can also find questions that you can use to direct a discussion
among your students or colleagues.

We hope you'll find this module useful.

IDENTITY

A child’s identity is affected, from an early age by
what happens at school, in the social life and at
home. Every day can bring a new experience that will
have a lifetime effect on her or him.

It is important for children to be included and to feel
that they belong to a certain social structure. If they
are excluded daily, their self-esteem will go less and
less with time.

Teachers who include children by looking at them or
talking to them, will be giving support and help in
building their self-esteem and sense of belonging.

Some teachers can exclude children by not looking
at them, not listening to them or not even punishing
them. Also, children who exclude other children can
go as far as bullying. All this will create insecurity.

CONCEPT OF
INCLUSION AND
EXCLUSION

The following exercise will give you, your colleagues
and your students an idea of what it feels like to be
excluded or included.

Exercise Understanding the feeling of exclusion

This exercise is a short way to understand what it is like to
exclude or be excluded by others. Also what it is like to include
or be included by others. This exercise will take around 5
minutes and will be followed by a discussion.

+ You need at least three persons and a moderator to make
this exercise work.

+ You should switch roles and repeat the exercise.
« You can do this exercise with your students or with your
colleagues.




(6) ang.0Jl
Moderator
1 (6) &olduuol

Listener 1

‘:’“ ) l l “ -

(6) g0l

Wlegono W OJ] Elonll o diy b

JUA e Aoy 6un d dnd pani Qoall (Lo Ll
o cuilpoill Angos Vol Iaruw o 116 48163
il ode Ko 9 vsgll Gy Lo )57 9 LoVl iy
Japulaul

1(6) &olduuoJl

Vel Ulandlyiaes S6op Ul wp dlan lpai plelle
iU of Lo clite tre o=l G L) ph (e 2o Sl Jgn
124 b Angoll Jgby Loaic eleo Wan 28 Gioo eudd
OO Wy iy ol Al Elniinell a6 Vglao elind Jual
L) Eloiwl (ol

$alHl

AUnyS UA00 £6860 Sl Laugyiw LUl Al il elle
l2odna pioWan sl gl slbanl &o cUile gl oc
@lgp exdlelle UYL YAV angoll plae) boaic
QA QA Joub EUainie)l )36 Vglag wlind
Clso

r (8) &oiuol

UeRI VA8l A0) S50 Ul s dylan lpdi Ul elile
lue gl Lo cliite (e wLosdl Gl ELéy L Ue 2ol T Jgn
12y «ab dngoll Yoy loaic el o an 26 Aloo sl
0 Wb ol ab Elniel a6 Yglao Elind JUA
L] Eloiw (ol

INCLUSION & EXCLUSION Lnoylg Jg—ouitll

Gl

Storyteller
r (6) &oiwolJl
Listener 2

Instructions for participants

Moderator

Divide everybody in groups of 3 people, ask
everybody to prepare a short story to tell in

one minute. Decide on who starts first. As a
moderator, you control the situation, you decide
when time is up and when it is time to start with
the new storyteller.

Listener 1

You who are supposed to be in a normal
conversation listening to the storyteller, cant
have eye contact with him. Decide what you

will do to ignore and/or disturb him as much as
you can. You can walk along, talk with the other
listener, look at your phone or jump around! Just
do unexpected things.

Storyteller

You have to decide what story you would like
to tell. The story can be about anything: a walk
to work, a dinner or something interesting that
happened to you. When the moderator says
“start”, you start telling your story and try as
much as you can to include the two others.

Listener 2

You who are supposed to be in a normal
conversation listening to the storyteller, cant
have eye contact with him. Decide what you

will do to ignore and/or disturb him as much as
you can. You can walk along, talk with the other
listener, look at your phone or jump around! Just
do unexpected things.
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He asks the storyteller:

1. How did you feel when you were a
storyteller?

2. How did you act to try to make the
other two listen to your story?

O
ool Jluy uﬂleﬂ He/she asks the Listeners
Wl Jalai elio Lilh Yo wysih Q5 | 1. How did you feel when you had to
AL s g Andll ignore and exclude the storyteller?

¢Vl QoluollCiloll Ja 2. Did you include the other listener?

GLAA. @ OBSERVATIONS

UuaYI Ellodiy Loaic When others include you:

» You feel more secure.

» You want to talk to them.

» You want to smile at them.

» You are willing to include them too.

» You want to tell them more.

» The social structure makes you feel in a
group.

» They feel happy and proud that others
want to hear your story.

» You feel that you are important and
worth listen to.

» A positive feeling is created in the
storyteller and in the listener. This
feeling comes if both listeners decide to
include each other.
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VATl Clund) Loaic When others exclude you

* You feel sad or angry, how hard you
tried to make the others listen but they
just ignored you and your story or even
excluded you.

* You can feel like giving up, that you
want to stop telling your story.

* You feel that you try to find contact with
the moderator to get support to be able
to go through the minute.
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HELLO & WELCOME

This module is about stereotypes and discrimination: What are
stereotypes and are they always bad? What stereotypes do |
have myself and do they lead to prejudice and discrimination?
How does discrimination work and how do stereotypes of
teachers influence the performance of children in schools? The
aim of this module is :

* To learn about stereotypes and their function. This allows us
to better recognize and diminish them.

* To learn, how to move from stereotypes to compowerment,
to empower each other of us, even if we are on different levels
and places in society.

Before you move on, take time to reflect on the
following questions:
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EQUAL SOCIETIES

Our societies are very diverse in regards to very different
aspects: we differ from each other regarding our work, our
education, our place of origin, our age, the languages we
speak, our sexual orientation, our gender, our income etc.
BUT: Our societies are not equal. Whether we succeed in life
or not is often dependent on our place or country of birth,
our gender, the income of our parents, the education of our
parents and many other things. This means that not everyone
has the same chances of success, not everyone has (the same)
privileges.

Exercise

One step forward

This exercise is a role-playing game. It needs an empty space (a
room or a playgound), a moderator and at least 4 participants.
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Lo Ld/0J9a Ll Liillg Citite JAJ 85 )9 (i ko)l Ang.o oAby A The moderator hands each participant a piece of
Ausll paper that describes their roles.
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You are a successful

female athlete and a

lesbian. In 2018 you
married your girlfriend
and have two children

N

You are from Mali.
You ‘re 24 years old.
After your asylum
application has been
rejected, you stay
illegally in Germany
and are homeless.
€ Wjpoc pJlo @Wga Uuo Cuil
Caydg Lavas) ol wegalll
pioild J4é 6901 ilodi b
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w

You’re the son of the
local bank manager
and you're studying at
the university.
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You have worked in a
factory for 20 years,
have been unemployed
for 5 years and live
with your child in a
small apartment.
&ilaoll sasl s Ciloc
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The moderator asks questions related to equality
and equal opportunity. The questions should be
answered by yes or no.

6 <

If you can vote in your country of
residence, step forward.

If you're not afraid of being insulted,
harassed or attacked on the street, step

forward.

If you can go at least once a week to
the cinema or the theater, step forward.

If you're confident about your future in
every way, step forward.
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C Each participant will take one step forward everytime
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he or she has “YES” as an answer.
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The moderator can point out who's ahead in the room

Jl41wg Goidlioll Wwednll b Uaablell I 6LVl Aagol) USos
and asks the participants the following questions:

sl Lo Jga Ut vl

192l 120 Copmily Log - 1- How did you feel in your role?

2- How did you feel being one who steps forward?
3- How did you feel to be left behind?

4- What do you think where the relevant categories
deciding on your progress/stuckness?
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https://medium.com/@CRA1G/the-evolution-of-an-
accidental-meme-ddc4e139e0e4#.tm1cbg2vn

What to do as a teacher

This picture by Craig Frohle is focusing on the topic. It
has been used and discussed a lot, been remade and
developed and we guess, helped us to see our prejudices
and lack of understanding ways to include each and
everyone. Equality means to give every pupil the same
access, the same chance to learn. Equity in contrast is
more interested about the outcome. Maybe different
pupils need different support because of their different
background. Always have this in mind when teaching.

https://medium.com/@CRA1G/the-evolution-of-an-
accidental-meme-ddcde139e0e4d#.tm1cbg2vn
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STEREOTYPES

Stereotypes are like drawers. If we have a stereotype about a
person or a group, it is like we put them in a drawer. It gives
us a little order, but it can be quite tight and uncomfortable
for those people. They are general and they are resistant to
time change. And there are different types of stereotypes,
depending on the perspective of the stereotype:

Auto stereotypes:
We as a social group have a stereotype about ourselves

Hetero stereotypes:
Another social group has stereotypes about us

Distance stereotypes:
We have stereotypes about other social groups

Stereotypes can be good and bad. Stereotyping is from our
capacity to see and understand differences: we categorize
continuously to survive, but this categorizing need not be
mixed with valuing persons in hierarchies, or? We have to
categorize, but do we have to value the other? Related to this
is the concept of PRE-JUDICE — the way we value, judge, see
something/someone before (pre) we know. So, prejudice can
be used to understand ourselves and the other to be able to
change from prejudice to more knowing.
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Differentiation

The process of discrimination starts with the actual prejudices
and the thought that “the others” are not like us or me.

A powerful position can mean, for example, that someone
has a high position in a company. Or if someone is a teacher,
because they have authority over the children.

Discrimination

When stereotypes are used in a position of power, they usually
end in a form of discrimination.

The combination of stereotypes and power becomes
discrimination. The “making different” then happens from a
privileged position in society and one feels superior to others.
(step 3). In order to maintain this perceived superiority, other
people are often discriminated against. So the step from
stereotypes to discrimination is fluid and often we do not notice it.
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HOW TO BECOME VISIBLE

This idea is based on the story of Tove Jansson “The invisible
child”, which you can check out in different libraries.

During the years we have observed many children and adult
children being invisible. So how to change this? How to slowly
become visible? How to support others to become visible? This
is a very long process and the personal effects of discrimination
can be not fought easily. Here are some hints, which we name
the three BBB

BBB
Be, Belong, Become
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concept of compowerment and the active verb connected

to this: to compower. We stipulated that we meant with this
that all participants are in the same eye height, that we learn
from each other and thus, the art of learning and the art of
teaching can be developed together — that the diversity of the
background of all participants are not a problem but something
being looked upon as generative to learning and teaching.

EVERY CHILD HAS A
NAME

We want to end the module with a song which you can sing in
your classroom. We believe that every child (and every child
within every adult!!l) has a name. And if we name ourselves we
recognize us beyond stereotypes and discrimination. So here is
our song. Sing along! Thank you for your attention.

Every child has a name

\\'o'g,
o wlaJJ onJ A & ’9",‘-_‘) Every child has a name
ri V“é!
o wlaJJ ohd A ‘0111/ wg Every child has a name
N A
) 4
(L) € elowl Lo — (153L) Selomwl Lo — " Q‘J E - What is yours?
(‘ &) Q:_/f‘
lpae— s - Maria !
)
16 Oowl Ul pac elowl e/ pac laowl oo :‘" Maria is my/your/her/his name

pA_CQ_oJJJ\ U|/J_J_A_CCL0‘LU|LU\/}‘_!AJ'ZL010JJJ|Q_®

Hac oowl U/ pac élowl il / pac laowl oo

‘L‘Q Maria is my/your/her/his name
-)/ 2 Maria is my/your/her/his name

a song by Bengt Séderhall
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INTRODUCTION
TO THIS MODULE

This module will explain what motivation is and how to put it to
good use for yourself and for your pupils.

Motivation might help you know yourself and your students
better in terms of what drives you to learn and how to learn
better.

UNDERSTANDING
MOTIVATION

Have you ever been in a situation where you sit down at your
desk, open your book, stare at it, and keep staring with no
improvement until finally you desperately say to yourself “|
have to do this task but why can | not get started?” If so, try to
remember what that task meant to you.

[ ] Interesting [ ] Boring

[] Rewarding [ ] Compelling
[] Encouraging L] Disouraging
[ ] An Opportunity [ ] ABurden

[[] Meaningful [ ] Meaningless

If you answer more on the right side, maybe you were not
motivated for that task. In order for a learner to complete a
task, «<most importantly: the learner must be prepared to take
on the work of learning and face performance situations. It has
to be stimulated by an inner need or by external suggestions or
compulsions to learn» (Metzig & Schuster, p. 45, 2016).

2 TYPES oF MOTIVATION

Motivation is the engine of people’s behavior. It involves
various psychological and physiological factors that lead us to
behave in a certain way. Being motivated means having interest
in, being willing and ready to spend effort for something. There
are two types of motivation: intrinsic and extrinsic.

Intrinsic motivation

means a certain learning action is carried out because the
learning action itself is accompanied by positive states of
experience such as interest, pride, achievement, curiosity, and
so on.

Extrinsic motivation

means that a certain learning action is performed because it
leads to a positive consequence or a negative consequence is
avoided; such as grades, punishment, praise, money, and so on.
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oAl Elgil Jga J—}oJ Exercise On the 2 types of motivation

A Juld Liwiy p aa80illca 5ol A _alcl oyl Please take the time to reflect on the following questions:

Sduujaoll po Lais ko) o=l duwjaoll AU LS (s 45T T Jgla Try to remember when you were a child attending school
Lo Al Lo Srod=il g Uujaj Ellen Gl &olal Lo Srod=ii wiis 1ale) and studying - why were you at school and why were you
Slaiin laiAliol Ll duosalall Rolgall studying? What drive made you study and learn? In other
" words, what were your academic motivation sources?

AL of dulala a8l Gl Aol Cuila Jo Were the motivation sources listed above intrinsic or
extrinsic?

Sudalall jolall doii pob Elilla/ebilin a el i Elifes Lora How can you help your pupils develop intrinsic motivation?
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Revisit your feelings and
cognitions related to learning.

Ask yourself what does learning mean to you?

Is it something boring but you have to do it
anyway or is it fun for you to learn new things?
Try to find out how you perceive learning so that
you can be more aware of your attitudes that
might affect your learning in a certain manner.

Make yourself aware of the
meaning and practical benefits
of the learning success

Reflect on how completing this task will
eventually be beneficial for you or humanity.
If you can find an answer to this, you might be
more willing to complete that task.

Revisit your study habits

What are your study habits and how much do
they work for you? Study habits and attitudes
are great determinants in the effectiveness of
learning.

Document learning time and
learning progress

What are your study habits and how much do
they work for you? Study habits and attitudes
are great determinants in the effectiveness of
learning.

Maximize self-determination in
terms of learning time, place of
learning, learning methods and
learning goals

You do it better when you actively control your
learning process.

Ensure a good learning
atmosphere

Make a comfortable and peaceful climate
to study. Be careful though; if you are too
comfortable and peaceful, you might get
sleepy!
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continuity in application
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How committed are you to continue what
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you have started? Most students try some
techniques and methods for studying but don’t
sustain them. Once you commit to something
that works, it will probably be a habit.

Q5L o8 ob Evaluate the results

Do you evaluate the results of your actions?
How effective is the new way you are trying?
What changes might help you better? How can
you do that change?

0B 8aa LB N B0 T ol Sellsol A5l sl Ja
Saelwi Ul ool (o LA Wl Lo Sl sl
il laaygdi Ul eliao) Qs

Ly agila wlslao) hih Ay b a?@/@ Plan self-rewards soon
JATo @odoll ylat po @il laea 6T Ll sl @ @ The rewards you offer to yourself at the end of
om0l a3l alaiil 0.6 Laydli o loaie Ailels @g@@ a task is much effective when it's received right

after the completion of the task.

Consider "easy sucess” as
wg —r .
Ll LLe 6 andl alalaill LI JAjl LR happiness and acknowledge

9 Lodla Lidei ¥ éalsul Ui ariil g Salsuw ,}’//{’;2’3“\\\\ i\:}x that happiness doesn’t stay and
EVEC RV ENY EVIETIZVY fuu[(( N s ,),)1} new efforts is needed
(M 22 Vidr
o L I OO AT
0308 (5lg il dodo Cllicl YUl ELl o Baleuutlly y=iii \\\'f: A Feel the joy of having completed one task, but
332 (o &loiwl g il Goao ool 13 Ll 63l ]l WSS this joy will eventually fade. Complete another

task and enjoy!

Write employment contracts
with yourself or others

ELwbi o Jor agdic WA b

ldaaoll jaiiwguw elilogol roiai 1Al baaui ol elwdiae

Promise yourself or another person you care
about that you will do it!

Ao Loyl Jupall &o Jaly ob
6aanp

/ﬁfz";___\\ Have exchange with others on
.
3

‘ ; | ‘\\ reset dates

("G@ﬁ W .

@ (S2aY) : : .
\\" W‘ Check with a peer how her/his learning is
s ;:y/ unfolding and tell them about yours.

e

clUAA elipai pan)lb g Elilioj/ellio] ol ors &lnl

ol=ill 3400y AQin Keep a learning diary

loJ 6392l g AolAiioll AN JUA Uo Eloadi dslio) 05

Keep track of your progress by writing regularly
and going back and reflecting on your diary.

references: (Metzig & Schuster, p.53, 2016; Yegilyaprak, 2012)
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HOW TO MOTIVATE

YOUR PUPILS

¥ Lo of paifios Lo Jga el dsalyl @22l padi ob
-4 19094y Ul pdifioy

Provide feedback on what they can do rather than what
they cannot do.

Al Joa yudg Waill Jga sl @aill pyadi b

Provide feedback on specific behavior rather than
personality

dalaliolgd JAJ g jroo Jih g Jak JA duliall G Ui ¥

Do not compare. Every child is unique. Every child has
his/her own secret power.

duu dliodl (o Vay Uol=ill &b

Support cooporation instead of competition

aJgéuoll Joai Hle Sraairill

Encourage taking responsibility
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INTRODUCTION TO THIS
MODULE

This module aims to introduce the theories of self-concept

and self-efficacy. Knowledge of these concepts is important

in helping refugee children improve their self-esteem and
conduct learning activities autonomously. When we have
knowledge of the concepts of self, we can find out which areas
of the self children need help with and support that area. It
should not be disregarded that the self is a holistic concept and
this whole is impacted by each sub dimension of self. Hence,

a refugee student who feels weak and incompetent cannot
benefit from educational activities and complete the process of
school adaptation before dealing with these emotions.

Self-efficacy is another concept important in learning processes
of children. Self-efficacy reflects the belief of a student about
whether s/he can learn in the context of a lesson. If the student
thinks that s/he cannot learn, this hinders the learning. Thus,
learning activities of refugee children is not independent from
these beliefs, namely self-efficacy. Therefore, teachers should
take this concept into consideration while working with and
guiding refugee children.

The aforementioned concepts of self-concept and self-efficacy
are crucial for self-regulated learning, too. Self-regulated
learning requires the learner to arrange and realize the learning
processes herself/himself. Low self-concept and self-efficacy
might result in failure for the self-regulated learner.

This module’s aim is to explain the theories of self-concept and
self-efficacy. These two concepts are important in the work with
children. In this module, you will learn how to support children

in developing self-efficacy and a positive self-concept.

DEFINITION OF SELF-
CONCEPT

The self-concept consists of individual
attitudes, values, goals of action as well

as the individual image of the experiences
in dealing with the environments. It's the
perception of one of herself/himself. How
do refugee children perceive themselves?
For example, do they think of themselves as
strong or weak? These evaluations can be in
the areas of academic, physical, social, and
emotional. We can say that self-concept is
how a person sees himself/herself. Self-
concept could be described as glasses
through which one sees oneself. How are
these glasses created? Experiences and

the environment form these glasses (over
years) and contribute to how we perceive
ourselves. Above all, rewards, praise and
encouragement from people close to us
contribute to a positive self-concept.
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7 DIMENSIONS OF SELF-CONCEPT

There are seven dimensions of the self-concept that help us to
define it more closely. Self-concept is:

01- Organised:
People arrange information of themselves in a structure and
relate individual categories

02- Multifaceted:
It consists of different aspects that reflect the category system
that a person has formed of himself

03- Hierarchically structured

04- Decreasingly stable:

upper levels of self-concept hierarchy rather correspond to
personality [traits], the lower levels rather to the current [state]
05- Capable of development:

with increasing age, the aspects of the self-concept can be
more clearly distinguished from one another

06- Evaluative:
self-concept is not only described but also affectively evaluated

07- Distinguishable:
from other constructs motivation, intelligence

MULTIDIMENSIONAL SELF-
CONCEPT

g\_ij_“ wli Jlog méo
General self-concept

\"5\.o,.|_\|éil| wlill ogmao
Academic self-concept

O Linllwlil pgmao
Social self-concept

wlely é)lmo wbalpdl é)lmo
English Skills Math Skills
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Emotional self-concept Physical self-concept

ol Oyl il asil aall JENW ]
Peers Others Self-worth Sports Appearance

The general self-concept consists of certain sub dimensions.

Academic self-concept is related to our success at classes. For
example, we can be good at Math but bad at Turkish (German,
Swedish, or Italian).

Social self-concept is our perception of our relationships with
friends or other people. For example, if we can form good
relations with our friends, manage our relations well, maintain
our communication easily, then our social self-concept is likely
to be high. In addition to our friends, we interact with other
individuals such as relatives, neighbors, teachers, and so on.
Having good relationships with those people is also another
dimension of social self-concept.

Emotional self-concept is about how we perceive ourselves in
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terms of emotions. For example, it refers to the perception of
skills such as knowing our emotional processes, managing our
emotions, aiming at and focusing on a purpose, empathizing.
For example, let's say we feel angry, can we convey our anger
without aggression? Or does the emotion of sadness reach the
level of harming us? Or can we manage this feeling well and go
on to feeling good?

Physical self-concept is related how we perceive ourselves
physically such as being athletic or in terms of a specific branch
of sports. Physical attractiveness (liking and acceptance of
one’s own body) can be an important predictor of physical
self-concept, especially from adolescence on. The athletic
aspect is our perception related to certain branches of sports.
For instance, it's our perception about us playing football,
basketball, etc. It is important to know that children and
adolescents engaging in any type of sports are more satisfied
with their bodies.

The general self-concept continues to diversify. For example,
one can distinguish between the academic and non-academic
self-concept, which can then be divided into subcategories.
This process of fanning out is subconscious and completely
automatic. What is important here is that each self-concept is
multidimensional and contains many different categories.

Self-concept & school age
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Central questions of this development
phase are:

What is my real self?




Identity State Description

QD101 Belasll @ SELF-EFFICACY

Person Behaviour Result

ayila sclos abqio ailii

Self-efficacy Expected results

1513 6219489 Lulay] WA Ao ekl JLahil pea Aoy Losa How can we support children to develop self-

Sdiilagl efficacy and a positive self-concept?

52



SELF CONCEPT

=Linod)lgJg_oditll

Aaalidl yalaibil @alei A6 U

Uaylirol of (o dioll (sl elad dA s o ol Lodn A1ilal 6.l Al jisi
B30 (o Ui Ul Lali (o eago il uasuivl 6lolao plo LJliug

Bandura 1977; Bandura 1993; Bandura 1997
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B. Observe successful model people:

Self-efficacy is also strengthened when the success of
other people who are important or similar to themselves is
observed. By rewarding the model people, this effect can be
enhanced.
Bandura 1977; Bandura 1993; Bandura 1997
The core-conditions of Rogers

» Empathy

» Unconditional positive regard

» Authenticity

C. Influence of social groups:

» Social groups often have a major impact on self-efficacy. The
influence can be positive through compliments and positive
attributions. But also a negative influence is possible. For
example, self-efficacy beliefs are weakened by hearing from
others over and over again that you are a failure.

» Ensure a good social climate. Everyone in the group should
feel that they are welcome and accepted. Therefore,
communication rules should be worked out together.

D. Interpretation of emotions and sensations:

» Feelings affect self-efficacy. This results in the goal that
children and young people should be accompanied in the
exploration of their emotional world of experience.

» By reflecting emotions, children and young adults are able
to understand their emotional world of experience better
and therefore be able to act and increase the self-efficacy
expectation.
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In a nutshell

How to support Self-Concept
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Form rapport with the child using the core conditions of
Rogers.
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Find out areas of success, encourage them to develop and
work in that area (can be artistic, academic, sportive areas).
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Social support: It is an important concept contributing to
self-concept in the form of support from peers and teachers,
mentor, tutors and parents.
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Success increases self-concept and self-esteem.
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When children or adolescents encounter a problem, trying
to deal with it instead of avoiding it increases self-esteem.
Success increases/boosts self-esteem.
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We can teach learning skills to improve academic self-concept,
help with peer relations to improve social self-concept.
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In terms of emotional self-concept, it is important to know
whether the child is traumatized. As teachers, you are not
supposed to cure the trauma, you can help the child receive
psychological support.
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wothllpealpyadi/ uadl il ojling udro/ e (o iy Johll

In terms of physical self-concept, it is important whether the
child has injury or illness that we can refer to medical support.
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Exercise

Please write
down the
names of
people in your
life who are
important to
you.

Please write
down the
things that give
you strength
and the names
of people that
are important
to you in school
life.

Please choose
what is
important to
you physically
and emotionally
and what gives
you strength.

What are the
objects that
make you feel
good when
they are with
you and which
are important
to you? Please
write.

L1 01 O L
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What power sources do you use when you feel weak, and what
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SELF-REGULATED LEARNING

as an essential tool for learning
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WELCOME

This module is basically about learning strategies and the so-
called self-learning or self-regulated learning. We will give you
some tools that you can either include in your lessons or that
your students can look at directly and work with.

If you are a teacher or work with children, this module can help
you turn your students into self-regulated learners. This allows
them to organize their learning independently, for example.
The tips in this module are formulated and structured in such

a way that you can adopt them directly, which means that

your students are addressed directly. But of course, there is a
“learner” in each of us, so you can also use the tips for yourself.

We will address the following questions in this module:
» How can your pupils fight unfortunate study habits?

» How can they master their learning in a positive way?

» How can they stop panicking?

» How can they become self-regulated learners?

WHAT IS SELF
-REGULATED LEARNING

In order to understand self-regulated learning, let's begin

with a formal definition of it. According to Zimmerman,
Bonner, and Kovach (1996), “Academic self-regulation refers
to self-generated thoughts, feelings, and actions intended to
attain specific educational goals, such as analyzing a reading
assignment, preparing to take a test, or writing a paper”.

This definition proposes that you are capable of generating
certain ways of thinking and feeling within yourself and then
act accordingly. But how can we do this? Let's say you feel text
anxiety. How can you make yourself stop feeling anxious and
begin feeling in another way? Can you stop thinking that the
test is too difficult or begin studying on a daily basis? It seems
that some learners actually can do these things.

Self-regulated Learners can:

. Take the initiative for themselves

. Realize their own learning needs

. Formulate their own learning goals

. Organize resources

. Choose appropriate learning strategies
. Evaluate the learning process
themselves.
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SELF-REGULATED LEARNING
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How to become a self-regulated learner?

Many learners struggle with unfortunate study habits. They
often procrastinate, only skim their reading assignments, get
distracted during the lessons, cram for tests at the last minute,
and write in a haphazard manner. Here are some tips from a
great book titled “Developing Self Regulated Learners” by
Zimmerman, Bonner and Kovach (1996) on how to overcome
bad study habits and become a self regulated learner:

A. By Developing Time Planning and Management
Skills

Let's say you have a reading assignment for next week. If

you are one of those people who always have a reason to
“read it tomorrow"”, you might be a procrastinator. In order to
overcome this habit, you can make a timetable and work plan.
Once your plan is ready you can try the following:

1. Set regular study periods on your schedule.

2. Be realistic while planning your schedule: don't
underestimate the amount of time required to complete an
assignment.

3. Use a regular study area (such as a library) where you are
away from distractions.

4. Decide which things are more important and prioritize them
in your schedule.

5. Learn to say no to friends and siblings who want you to
postpone or skip studying.

6. Reward yourself. For example you can promise to buy
something for yourself upon achievement of an item on your
schedule

B. By Developing Text Comprehension and
Summarization Skills

As you climb up the levels in your education, the reading
assignments will become longer and harder. It is essential to
develop text comprehension and summarization skills especially
if you have little time but a lot of reading assignments. If

you are just skimming the reading assignments, you will not
remember much about them when you need to. Therefore, you
might find yourself reading the same thing again during the
lesson and again while preparing for the exam.

Here is what you can do to avoid that:

1. Do slow reading. Slowing down can actually save you time.
Stop if you don't understand a sentence clearly and check back
rather than continuing reading and at the end having to re-read
the entire passage again.

2. Do self-questioning. Talking with the text is always a good
idea to keep your interest and attention alive. You can ask such
questions as “Why is that true?”

3. Predict what will come next as you read.

4. Find the main idea. Write the main idea of each paragraph in
one sentence on the margin. This will force you to think about
the meaning of that paragraph.

5. Make relations of the text with your own experience. For
example, add examples, compare, make analogies

6. Summarize the text. Now that you have your questions,

main ideas, further examples annotated in the margins, you are
ready to make a summary of the text. You can use this summary
in your further studies rather than having to read the entire text.
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C. By Developing Classroom Note Taking Skills

What do you do when the finish bell rings and you suddenly
realize that you haven't listened to the last 30 minutes of the
lesson? This happens to all of us easily. It is not easy to keep
your concentration on for long periods. In order not to drift o
to thinking other issues in your life, keep yourself engaged with
the topic at hand by actively taking notes during the lesson.

1. Don't try to write everything. Listen for signal words, for
example, “there are four reasons”.

2. If you are given the topics and subtopics before the lecture,
you can write them in outline form and leave space between
the lines for note taking

3. If you are not the linear outline type, you can go for mind
maps, tree diagrams and flow charts.

4. A useful note taking system is Cornell system in which the
page is divided into sections devoted to recording, revising,
and responding.

D. By Developing Test-Anticipation and
Preparation Skills

Cramming for test at the last minute, or studying for days only
to find out later that questions you least expected are on the
exam paper; then you need to develop test-anticipation and
preparation skills. Here is how:

1. Revise lecture and text notes rather than trying to memorize
all oral and textual matter.

2. Try asking questions to yourself about the test material (e.g.,
Why is each fact true?)

3. Use representational imagery. For example to remember the
Spanish word pan (it means bread), you can imagine bread in a
metal pan.

4. Create mnemonics to remember lists of words. For example,
the names for the Great Lakes could be encoded in the form
of the word HOMES (Huron, Ontario, Michigan, Erie, and
Superior) and the first letters of the words in the sentence “my
very eccentric mother just served us nine pizzas.” stand for the
planets in the solar system, starting nearest the sun - Mercury,
Venus, Earth, Mars, Jupiter, Saturn, Uranus, Neptune, and Pluto.
5. Find a study partner. You can share notes and help each
other to self-evaluate.

E. By Developing writing Skills

Your student can think that as long as they know a subject and
talk about it, writing a formal essay on it will be a piece of cake.
They might be surprised when their essay does not get an A+
when they simply list their ideas haphazardly. A well-written
essay, on the other hand, can make a great impact on your
students’ overall success. So it is worth taking your time and
helping your student try the following:

1. Determine the goals and the sub-goals of your paper first.
Plan, plan, plan before you begin actually writing.

2. One way of planning is writing down the questions that you
want to answer in your essay.

3. Another great planning strategy is making a visual concept
map.

4. Make sure that you use a variety of sentence structures while
writing.

5. You can practice your writing by imitating experts. Take

a piece of writing that you like and try to reproduce it from
memory.

6. Become your own editor. (e.g., Is there an introduction and
conclusion? Did | achieve my main goal or was something
omitted? Are any parts unclear or unsupported? Is the paper
interesting? Did | give examples to illustrate important points?).
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Some
Inspiration

..Just as he finished the first few bars, one of the
strings on his violin broke. You could hear it snap - it
went off like gunfire across the room. There was no
mistaking what that sound meant

Read more about this inspiring story on page 63 or
on our page:
https://www.enable-tamkin.com/self-regulatedlearning

COGNITIVE,
METACOGNITIVE,

AND SOCIOAFFECTIVE
STRATEGIES.
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Exercise 1
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strategies (S)? Can you add strategies to the list from the
previous section?

Check yourself to see the kinds of errors you make in the new
language and then try to figure out why.

Cognitive Metacognitive Socioaffective

Color-code your notebook so you can and things easily.

Cognitive Metacognitive Socioaffective

Make positive statements to yourself in order to feel more confident
and be more willing to take risks

Cognitive Metacognitive Socioaffective

Tell yourself that you really can learn this language; bad experiences
you might have had before don’t count anymore

Cognitive Metacognitive Socioaffective

To combat your “mental block” against writing a report in the
new language, try to calm down and relax by means of music and
breathing exercises.

Cognitive Metacognitive Socioaffective

Look for native speakers who can help you practice speaking the
new language or who can explain things to you about the new
culture.

Cognitive Metacognitive Socioaffective

Ask someone else for feedback on whether you have understood,
said, or written something correctly in the new language

Cognitive Metacognitive Socioaffective

Try to figure out the reason for doing a certain activity so that you
can prepare yourself better.

Cognitive Metacognitive Socioaffective

Stop competing with your fellow students and learn to work
together in learning the ne guage.

Cognitive Metacognitive Socioaffective

English, talk to people
and where they are going next.

Cognitive Metacognitive Socioaffective
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The story of
ltzhak Perlman

Perlman, the violinist, came on stage to give a concert at Avery
Fisher Hall at Lincoln Center in New York City. If you have ever
been to a Perlman concert, you know that getting on stage is
no small achievement for him. He was stricken with polio as a
child, and so he has braces on both legs and walks with the aid
of two crutches. To see him walk across the stage one step ata
time, painfully and slowly, is an awesome sight.

He walks painfully, yet majestically, until he reaches his chair.
Then he sits down, slowly, puts his crutches on the floor,
undoes the clasps on his legs, tucks one foot back and extends
the other foot forward. Then he bends down and picks up

the violin, puts it under his chin, nods to the conductor and
proceeds to play.

By now, the audience is used to this ritual. They sit quietly
while he makes his way across the stage to his chair. They
remain reverently silent while he undoes the clasps on his legs.
They wait until he is ready to play.

But this time, something went wrong. Just as he finished the
first few bars, one of the strings on his violin broke. You could
hear it snap - it went off like gunfire across the room. There was
no mistaking what that sound meant. There was no mistaking
what he had to do. We figured that he would have to get up,
put on the clasps again, pick up the crutches and limp his way
off the stage - to either find another violin or else find another
string for this one. But he didn't. Instead, he waited a moment,
closed his eyes and then signaled the conductor to begin
again. The orchestra began, and he played from where he

had left off. And he played with such passion and such power
and such purity as they had never heard before. Of course,
anyone knows that it is impossible to play a symphonic work
with just three strings. | know that, and you know that, but that
night Itzhak Perlman refused to know that. You could see him
modulating, changing, re-composing the piece in his head. At
one point, it sounded like he was de-tuning the strings to get
new sounds from them that they had never made before. When
he finished, there was an awesome silence in the room. And
then people rose and cheered.

There was an extraordinary outburst of applause from every
corner of the auditorium. We were all on our feet, screaming
and cheering, doing everything we could to show how much
we appreciated what he had done. He smiled, wiped the
sweat from this brow, raised his bow to quiet us, and then

he said - not boastfully, but in a quiet, pensive, reverent tone

- "You know, sometimes it is the artist’s task to find out how
much music you can still make with what you have left.”What a
powerful line that is. It has stayed in my mind ever since | heard
it. And who knows? Perhaps that is the definition of life - not
just for artists but for all of us. Here is a man who has prepared
all his life to make music on a violin of four strings, who, all of a
sudden, in the middle of a concert, finds himself with only three
strings; so he makes music with three strings, and the music

he made that night with just three strings was more beautiful,
more sacred, more memorable, than any that he had ever
made before, when he had four strings. So, perhaps our task in
this shaky, fast-changing, bewildering world in which we live is
to make music... at first with all that we have, and then, when
that is no longer possible, to make music with what we have
left.
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